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Fast Food Culture 

 

Objective 

 

Students will use mobile technology to engage in an intercultural exchange with peers comparing 

American and Chinese fast food in terms of their products and practices. 

 

Proficiency Level(s) and Language Use 

 

This Module can be adapted for a variety of proficiency levels, from Novice High to Advanced 

High on the ACTFL proficiency scale. The materials are either in English, in Mandarin Chinese 

or in both English and Mandarin Chinese. Class discussions can take place in Mandarin Chinese, 

English or both, depending on the proficiency level of students and the goals of the particular 

activity. Journal entry prompts can also be adapted to the proficiency level of students. Some 

journal entries can be written by students in English if the main priority is intercultural critical 

reflection on the activities, rather than the development of language/literacy. Text messaging will 

be the primary form of cross-institutional exchange. The pilot project was run between an 

Intermediate Chinese I course at a university in the US, and an English I course at a university in 

China. For the pilot version of this module, students were asked to exchange a minimum amount 

of text messages in L2, which was Mandarin Chinese (simplified characters or Pinyin) for the 

class in the U.S. and English for the class in China. After the minimum amount of text messages 

were exchanged in L2, students were free to continue the conversation in either Mandarin 

Chinese or English.  

 

Note for Heritage Language Instruction 

 

This Module can be adapted to include the linguistic and cultural practices of heritage language 

learners (HLLs) who speak Mandarin Chinese at home and/or in their communities. If you work 

with HLLs, follow the indicator “(HLL)”—which is included in various sections of this 

Module—to find additional steps that will help provide enrichment and support for the continued 

biliteracy and bicultural development of these students.   

 

Description of Project 

 

For each activity, students will: 

1. Analyze relevant resources 

2. Participate in classroom discussions 

3. Exchange information and opinions with partners via mobile messaging in small groups 

4. Write a journal reflection 

5. Complete dictionary entries 

6. Carry out activities related to language development 

7. Conduct a final classroom reflective discussion 
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Materials 

 

1. 快餐文化   

2. 中式快餐的完全定义是什么 

3. The New Definition of Fast Food 

4. Definitions of Fast Foods 

5. DAE Exercise 

6. Red and Green Bun 

7. Grey Bun 

8. Black and White 

9. Duck Burger 

10. Fast Foods Gone Global - McDonald's Balloon Wedding Party 

11. McDonald’s China promotes table service with emotional spot 

12. China strategy built on digital marketing and home delivery could drive US growth for 

McDonald’s 

13. McDonald’s latest strategy confirms the death of the American middle class as we know 

it 

14. McDonald’s all-day breakfast, promotions drive sales 

15. Cafe U.S.: http://www.mcdonalds.com/content/us/en/food/full_menu/mc_cafe.html  

16. Cafe HK: http://www.mcdonalds.com.hk/en/mccafe/menu.html 

17. Salads: http://www.mcdonalds.com/content/us/en/food/full_menu/salads.html 

18. Tea: http://www.mcdonalds.com.cn/product/mccafe/Asian-tea 

19. Hamburgers CH: http://www.mcdonalds.com.cn/product/mcdonalds/hamburgers 

20. Hamburgers U.S.: https://www.mcdonalds.com/us/en-us/full-menu/burgers.html 

21. Specials U.S.: https://www.mcdonalds.com/us/en-us/whats-hot.html 

22. https://www.tuifly.be/  

23. https://www.britishairways.com/travel/home/public/en_gb  

24. https://www.walmart.com/  

25. http://www.wumart.com/  

 

Please note that the resources included in this document were current at the time of its creation. 

Make sure to (a) check all links prior to conducting the various stages of this module in order to 

confirm that the links are still active, and to (b) check that the resources included are relevant at 

the time of conducting the lesson. We encourage you to review all resources and update them as 

needed for your particular group of students and according to the context that is current when 

your course is being held. 

 

 

 

 

 

https://baike.baidu.com/item/%25E5%25BF%25AB%25E9%25A4%2590%25E6%2596%2587%25E5%258C%2596
http://m.1688.com/ask/c9536014-feb4-4327-8968-368622ca9a06.html
https://www.qsrmagazine.com/news/new-definition-fast-food
https://www.livestrong.com/article/49366-definition-fast-foods/
https://www.researchgate.net/publication/272622780_DAE_Exercise
http://www.adweek.com/creativity/mcdonalds-makes-green-and-red-angry-birds-burgers-just-makes-people-angry-171685/
http://www.dailymail.co.uk/femail/food/article-3277954/Fast-food-fans-left-baffled-McDonald-s-unveils-Modern-China-Burger-GREY-buns.html
http://aht.seriouseats.com/archives/2012/09/new-from-mcdonalds-china-black-and-white-burger-set.html
http://www.cnn.com/2016/03/22/foodanddrink/china-beijing-duck-burger/
https://youtu.be/n2sT0h-T244
http://www.marketing-interactive.com/mcdonalds-china-promotes-table-service-with-emotional-spot/
http://www.scmp.com/business/companies/article/2128366/china-strategy-built-digital-marketing-and-home-delivery-could
http://www.scmp.com/business/companies/article/2128366/china-strategy-built-digital-marketing-and-home-delivery-could
http://www.businessinsider.com/mcdonalds-strategy-confirms-the-death-of-the-american-middle-class-2018-1
http://www.businessinsider.com/mcdonalds-strategy-confirms-the-death-of-the-american-middle-class-2018-1
https://www.usatoday.com/story/money/business/2017/04/25/mcdonalds-first-quarter-earnings-all-day-breakfast/100855936/
http://www.mcdonalds.com/content/us/en/food/full_menu/mc_cafe.html
http://www.mcdonalds.com.hk/en/mccafe/menu.html
http://www.mcdonalds.com/content/us/en/food/full_menu/salads.html
http://www.mcdonalds.com.cn/product/mccafe/Asian-tea
http://www.mcdonalds.com.cn/product/mcdonalds/hamburgers
https://www.mcdonalds.com/us/en-us/full-menu/burgers.html
https://www.mcdonalds.com/us/en-us/whats-hot.html
https://www.tuifly.be/
https://www.britishairways.com/travel/home/public/en_gb
https://www.walmart.com/
http://www.wumart.com/
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Preparation for Instructors 

 

Project Home Site  

Set up the project home site prior to the start of class and use it to post all instructions and 

tutorials that will be shared with students. This will also be the site of a question databank 

created by you and your students and a place for students to post and update their own pages for 

a final shared dictionary that their peers may access and use.  

 

Wechat  

Become familiar with the WeChat application—including how to create groups and how to share 

images/video/weblinks—and then create step-by-step tutorials or locate online existing tutorials 

to share with students. Put students in small groups before the ice-breaking activity. Create a 

common project group chat to which all students from both courses will be added. This common 

project group chat will be used to share information and resources between all participants in the 

project. Have your students download the application ahead of time and familiarize themselves 

with how to share text, images, videos, and links if they have not done so already. 

 

Cultura-Inspired Questionnaires  

It is very important to become acquainted with the Cultura model prior to the execution of 

Activity 1. We strongly encourage you to visit the Educator’s Guide on the Cultura website to 

review the description of the Questionnaire activities and the explanation of the Word 

Association debriefing tasks. For further information on the Cultura model, consult the following 

resources: 

1. English, K., Furstenberg, G., Levet, S., & Maillet, K. (2001). Giving a Virtual Voice to 

the Silent Language Culture: The CULTURA Project. Language Learning & Technology, 

5(1), 55-102. 

2. Furstenberg, G., & English, K. (2016). Cultura revisited. Language Learning and 

Technology, 20 (2), 172–178. 

 

It is also important that you confer ahead of time with the instructors at C2 to create a shared 

timeline for students’ submissions and the publication of results. The Cultura-inspired 

questionnaires should be developed prior to the beginning of the course. 

 

Create the questionnaires using relevant target keywords such as “fast food,” “McDonald’s,” 

“hamburgers,” “dumplings,” “healthy foods,” etc. and/or sentences to complete such as “Fast 

food is…” When creating the questionnaires, instructors should follow these steps: 

 

1. Create a first question of type “dropdown” or “multiple choice,” which can then be used 

to filter and aggregate responses from each class. The names of the schools should be 

used as indicators for this question. 

2. Create “Short Answers” or “Paragraphs” types of questions for the word associations and 

sentence completions. 

3. Enable participants to submit responses only once.  

 

https://cultura.mit.edu/educators-guide
https://cultura.mit.edu/cultura-questionnaires
https://cultura.mit.edu/educators-guide/analyzing-word-associations
https://cultura.mit.edu/educators-guide/analyzing-word-associations
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The link to the questionnaire should then be posted on the project home site group chat right 

before the execution of Activity 1.  

 

Technology Tools  

Accessibility of online tools in China should be checked ahead of time with the partner 

instructor. Alternatively, this can be also checked by using 

https://www.greatfirewallofchina.org/.  

 

1. Project home site: platform for posting resources and questions databank. Options 

include: 

a. Course Management System (Blackboard, Canvas, Moodle, etc.) 

b. Google Sites 

c. Wordpress 

d. Facebook Group  

e. Blackboard 

f. Moodle 

 

2. WeChat Messaging 

a. How to create groups 

 

3. For Cultura-inspired questionnaires, options include: 

a. Google Forms (see instructions below) 

b. Survey Monkey 

c. Survey Gizmo 

 

 

 

Activity 1: What is Fast Food? 

 

This activity is designed to help students make initial connections between how fast food, street 

food and snack food are conceived of in China versus the U.S. 

 

Pre-Chat Activities 

Cultura Questionnaires 

1. Follow the instructions in the section “Cultura-Inspired Questionnaires” under 

“Preparation for Instructors” to create the questionnaires ahead of time. 

2. Notify students of the deadline to submit their responses and be sure to give them 

adequate time to complete their submissions. Students should also be advised that they 

must complete their submissions in one sitting, writing “spontaneously,” i.e. providing 

the first responses that come to mind. For this exercise they should use L1 (the language 

of the country where they are studying). 

https://www.greatfirewallofchina.org/
https://gsuite.google.com/products/sites/
https://wordpress.com/
https://www.postplanner.com/how-to-create-a-facebook-group/
http://www.blackboard.com/educator-resources.html
https://moodle.com/
https://www.wikihow.com/Create-a-Group-Chat-on-WeChat
https://www.google.com/forms/about/
https://www.surveymonkey.com/welcome/sem/?&iv_=__iv_p_1_a_115768535_g_5864433935_c_227554208330_k_survey%2520monkey_m_e_w_kwd-246693806_n_g_d_c_v__l__t__r_1t1_x__y__f__o__z__i__j__s__e__h_9004056_ii__vi__&utm_source=adwords&utm_medium=ppc&utm_term=survey%2520monkey&utm_network=g&utm_campaign=US_Search_Alpha_Brand&cmpid=brand&cvosrc=ppc.google.survey%2520monkey&keyword=survey%2520monkey&matchtype=e&network=g&mobile=0&searchntwk=1&creative=227554208330&adposition=1t1&campaign=US_Search_Alpha_Brand&cvo_campaign=US_Search_Alpha_Brand&cvo_adgroup=survey+monkey&dkilp=&cvo_creative=227554208330&gclid=CjwKCAiA5OrTBRBlEiwAXXhT6JOegfunZKCHaSpRZ0FjThxMF2NoV_UEFRjjxQRy8VsDr2dNxaoebBoCN1AQAvD_BwE
https://www.surveygizmo.com/


 

 

Fast Food Culture, page 5 

3. Once all students have submitted their responses, publish them on the project home site’s 

group chat in a side-by-side comparison of your class’ responses with those of the class at 

C2. See samples here. The side-by-side comparison can be posted as an image or as a link 

to an online table/document.  

4. After publishing the results, discuss them with your students, inviting them to compare 

the results from C1 with the results from C2 in order to identify similarities and 

differences within and across groups and to formulate possible explanations for these 

similarities and differences. Based on this class discussion, ask your students to come up 

with questions that they would like to ask their peers at C2, seeking clarification of C2 

students’ responses as well as their perspectives on the explanations that your students 

have generated. More information on how to guide the debriefing part of the Cultura 

questionnaire exercise can be found here.   

 

Definition of Fast Food vs. Chinese Fast Food/Street Food1.  

1. 快餐文化   

2. 中式快餐的完全定义是什么 

3. The New Definition of Fast Food 

4. Definitions of Fast Foods 

 

Have students read the articles above in small groups. Use the following questions to analyze the 

resources as a class.  

1. What do you think about the way that "fast food" is defined in the articles?  

2. What are some of the similarities and differences between these definitions and the ones 

discussed through keywords associations and concepts generated from the Cultura 

questionnaire exercise and debriefing? 

3. What are the differences, if any, between how fast food is defined in the U.S.-based 

sources vs. the Chinese-based sources? (Note: Instructors should emphasize concepts 

such as fast food vs. Chinese snacks/street food). 

4. In your opinion, how have the ways in which "fast food" has been defined changed over 

time, and what are the reasons? Reflect on examples such as Chipotle, Panera Bread, 

Starbucks, etc.  

 

As a class, have students brainstorm questions that they would like to ask their peers at C2 

related to the materials and concepts analyzed. Once this list has been created, add the questions 

to the question databank on the project home site or have students upload them. 

 

Telecollaboration: WeChat 

Inform students that they will communicate in small groups with their peers at C2 via WeChat. It 

is helpful to provide some guiding questions to start the conversations, but students should also 

be encouraged to ask questions generated during classroom discussions and add questions about 

other points of interest. Some suggestions for guiding questions:  

1. Discuss the definitions of fast food in the U.S. and China in light of the class 

conversation about the results of the Cultura questionnaires. Ask your peers at C2 the 

https://cultura.mit.edu/cultura-exchanges/year/2017/semester/spring/host/mit/guest/enseirb
https://cultura.mit.edu/educators-guide/analyzing-word-associations
https://urldefense.proofpoint.com/v2/url?u=https-3A__cultura.mit.edu_educators-2Dguide_analyzing-2Dword-2Dassociations&d=DwMFaQ&c=8v77JlHZOYsReeOxyYXDU39VUUzHxyfBUh7fw_ZfBDA&r=u7eb27nkxNz6ZlzViQwkrMobGMBLdP_meNCuSi6j-mA&m=0Z0Df5y3xE5VBCUpURo_qIx-RtDQ16g-8MTNpYDbT3U&s=NDlQT7drtV1Q1nvEVuqM8CdAuQMLVpAx1V2GWgNIzTM&e=
https://baike.baidu.com/item/%25E5%25BF%25AB%25E9%25A4%2590%25E6%2596%2587%25E5%258C%2596
http://m.1688.com/ask/c9536014-feb4-4327-8968-368622ca9a06.html
https://www.qsrmagazine.com/news/new-definition-fast-food
https://www.livestrong.com/article/49366-definition-fast-foods/
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questions generated in class in order to verify possible explanations of the similarities and 

differences that were observed during class discussion. Analyze with your peers the 

differences between how fast food is defined in the U.S. and in China according to the 

articles you have reviewed.  

2. Discuss with the students at C2 the ways in which the definitions of fast food/street food 

may have changed over time in both China and the U.S. and possible reasons for this. 

Reflect on some recent examples of fast food chains in both the U.S. and China. 

 

Post-Chat Activities 

At Home 

1. Journal Entry. Prepare students to write a journal entry in English reflecting on the 

telecollaboration activity. This reflection should include connections made by students, 

particularly heritage language learners, about intergenerational and transnational 

similarities and differences in language use. It should also include observations they have 

made regarding the specific language use and practices—including emojis, slang, 

abbreviations, etc.—that emerged while using WeChat. Suggested guiding questions 

include the following: 

 

a. What was discussed in the chat that struck you as particularly interesting, 

controversial, strange, or surprising?  

b. Were there any surprising similarities and/or differences between American and 

Chinese definitions of fast food as derived from the Cultura exercise, from the 

articles analyzed, and/or from the conversation with your partners at C2?  

c. What cross-cultural lessons can be learned from this activity and why are those 

lessons important?  

d. Did you encounter any linguistic and/or cultural barriers during the 

communication? Were there any misunderstandings with your partners? How 

were they resolved?  

 

Ask students to include examples (screenshots or directly quoted blocks of text) from the 

chat with students at C2. Remind students that the excerpts they select should reflect their 

responses to the questions above and/or other guiding questions for this journal entry, and 

that their work will be featured in a language analysis conducted in class.  

 

2. Dictionary Entry. Have students complete an entry in their own dictionary about new 

words/phrases that they have learned and have them think about how they might use the 

new vocabulary in other contexts. Encourage students to ask their peers at C2 for 

suggestions about how they might use this new vocabulary. 

 

In Class 

1. Language Analysis. In class, use the dictionary entries as well as the chat excerpts that 

were shared by students in their journals, to analyze the language practices that emerged 

during the WeChat exchange. The students’ work will comprise a rich linguistic resource 

that encompasses the language they encountered, including emojis (which differ across 
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country lines), slang, and texting-specific language structures. A traditional analysis of 

grammatical and vocabulary-related structures and concepts can also be conducted 

alongside translation activities.  

 

2. Class Discussion. Conduct a class discussion. This portion of the activity assists students 

in critically engaging with the target concepts and discovering new and deeper 

definitions, including how the language practices and structures that came about through 

the WeChat exchange might be appropriate or inappropriate in different contexts. Invite 

students to select examples from the chat to share with the class or have them use the chat 

excerpts they provided in their journal and dictionary entries. 

 

a. What different perspectives emerged between you and your peers at C2 regarding 

fast food and fast food culture? What bigger-picture ideas have emerged for you 

in terms of the ways in which fast food is seen in China as compared to the U.S.? 

How do you account for these differences? What broader reflections do you have 

about the contrast between the American vs. Chinese lifestyle as was revealed in 

these conversations? 

b. What was unique and/or interesting about the exchanges that took place on 

WeChat with respect to language use? What did you notice in terms of slang, 

emojis, abbreviations, or other aspects of the texting exchange? How are these 

findings similar and/or different than your experiences with texting in the United 

States? 

c. Take a section of dialogue from the WeChat exchange that you found interesting 

and “translate” it into a form appropriate for a meeting between a supervisor and 

an employee, or two strangers meeting on the street. What tone shifts, word 

choices, grammatical changes, etc. would need to take place?  

d. Compare the range of language practices in China to the range of language 

practices in your community (variants of Mandarin Chinese, different forms of 

English such as British English vs. American English, etc.). How were regional 

variations reflected in the texting exchange with students at C2? What unfamiliar 

items did you ask your peers about? Which of these new items did you try to use 

in your own language? What questions did C2 students have about your own 

language use? Did they learn any new language practices from you? Can you 

draw any conclusions from these comparisons and exchanges? (HLLs) 

e. What relationship do you think exists between (a) the dynamic, changing 

linguistic and cultural practices you have perceived in your exchange and (b) the 

social experiences such as immigration and/or contact with other languages that 

take place in an individual’s community? (For example, why do you think you use 

the version of language that you do? How does this relate to your family’s 

migration history?) How do you think the relationship between generations and/or 

intergenerational dynamics might play a part in how these linguistic and cultural 

practices emerge? What direction do you think these changes may be taking us in 

terms of what kinds of language forms and practices are becoming more or less 

valuable over time? (HLLs) 
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Activity 2: Fast Food Culture in China and the US 

 

This activity is designed to facilitate discussion about the fast food industry in the US and China 

as well as to encourage students to explore new concepts and information.  

 

Pre-Chat Activities 

Fast Food in the US 

Use the guiding questions below to introduce vocabulary related to fast food and invite students 

to share their own experiences and likes/dislikes regarding fast food in the U.S. 

1. Do you eat fast food? If so, what is your favorite fast food chain? If not, why not? What 

do you like and/or dislike about fast food? Why? 

2. Which fast food restaurants and/or chains are located in your neighborhood? What kinds 

of food do they serve? 

3. Does your family eat fast food? Have they eaten fast food from both the U.S. and China? 

If so, how do they perceive American fast food vs. Chinese fast food? (HLLs) 

 

If possible, have students in C1 and C2 visit some fast food restaurants in their neighborhoods or 

school areas ahead of time so that they can observe the clientele and decor. In class have them 

discuss the following questions: 

1. Who appears to be the typical consumer? Consider age, social class, race/ethnicity, 

gender expression, and so on. 

2. Which items (decor, utensils, etc.), if any, seem to be commonly found across the fast 

food restaurants that you have visited? 

 

Use the trailer for Fast Food Nation to discuss some of the impacts of the fast food industry on 

American society. Use following questions for discussion: 

1. What are some of the keywords/issues that stand out in the video? (Hint: teenager 

employment, undocumented workers, minimum wages, etc.) 

2. How do you think "fast food" has changed in the U.S. since 2006 when the movie was 

released? What do you think remains the same? 

3. How many of you, if any, have worked in a fast food restaurant? How is/was the food 

prepared and stored? Who is/was your typical customer? Who were your colleagues? 

What are/were the pros and cons of working at a restaurant/food service business? Share 

stories and experiences and make connections to the issues raised in the film trailer. 

4. What generalizations and/or stereotypes are included in the film? Do you agree/disagree 

with how these ideas are presented? 

5. What do you think are the intended goals of the film? Who do you think is the intended 

audience for the film? Explain. 

 

 

 

https://www.youtube.com/watch?v=NUHJywgGBCE
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Fast Food in China 

Use the guiding questions below, have students share what they know about Chinese fast food 

and invite them to draw upon their own experiences and preferences, if any, related to fast food 

in China. 

 

1. What do you know about Chinese fast food? What do you expect to find out about 

Chinese food in this activity? What questions would you like to ask your peers at C2 

about their experiences with fast food in China? 

2. Have you ever eaten fast food while in China? Where? Why? What? 

3. What do you expect that you will find in a Chinese fast food chain in terms of menu 

items, decor and/or objects that you would not typically find in an American fast food 

restaurant? Explain. 

 

Divide the class into small groups. Have students use their smartphones or laptops, or go to a 

computer lab (if available), to search for information about popular Chinese fast food chains. 

Provide a list of chains such as Jiangsu Da Niang Dumpling, Zhenkungfu, LEM Hamburger, 

PALA, Gll Wonton, Dico’s, Hua Lai Shi, etc. and the links to their websites. A comprehensive 

list of chains can be found at www.chinasspp.com/brand/中式快餐/. Instruct students to find 

as much information as possible and be ready to share findings in class. 

1. How many stores does this chain have? Where are they located: urban locations, rural, or 

both? 

2. Is the food they serve Western-inspired or Chinese fast food? 

3. Find images of the restaurants. Is there anything that jumps out as interesting, surprising, 

or different when comparing them to U.S. fast food restaurants? 

 

Debrief in class about the similarities and differences between these Chinese fast food chains 

and American fast food chains, and have students generate questions to ask their peers at C2 

regarding the chains analyzed.  

 

Assign students the articles below to be read in class or at home, depending on time constraints. 

Allocate time in class to assist with language comprehension as needed.  

1. 盘点中国快餐业 

2. 中式快餐带给中国人的五大改变  

 

Divide the class into small groups and have students discuss the articles using the guiding 

questions below. Debrief as a class. Have students generate questions for their partners at C2 

about the concepts and information learned from the articles.  

 

According to the articles: 

1. Is the Chinese fast food market increasing or decreasing? Explain.  

2. Is Chinese fast food an important piece of the overall food industry in China? Why or 

why not? 

http://www.chinasspp.com/brand/%25E4%25B8%25AD%25E5%25BC%258F%25E5%25BF%25AB%25E9%25A4%2590/
http://www.people.com.cn/GB/paper81/4406/499525.html
http://www.sohu.com/a/190818534_519783


 

 

Fast Food Culture, page 10 

3. What are the cultural and economic advantages of Chinese fast food as compared to 

Western-style fast food in China? 

4. What types of food does Chinese fast food have that do not exist in American fast food? 

5. Do Chinese people tend to prefer the Western or Chinese style of fast food? Explain. 

6. What are some of the main impacts of fast food on Chinese people’s lives? 

 

As a class, have students brainstorm questions that they would like to ask their peers at C2 

related to the materials and concepts analyzed. Once this list has been created, add the questions 

to the question databank on the project home site or have students upload them. 

 

Telecollaboration: WeChat 

Inform students that they will communicate in small groups with their peers at C2 via WeChat. It 

is helpful to provide some guiding questions to start the conversations, but students should also 

be encouraged to ask the questions generated during classroom discussions, and feel free to ask 

questions about other points of interest. Some suggestions for guiding questions:  

1. Who appears to be the typical consumer of the fast food restaurants that you and your 

peers at C2 have visited? How do these consumer categories compare in terms of age 

range, class, etc.? What similarities and differences do you detect, and what do you think 

might be the reasons for these similarities and differences? 

2. If you were able to visit local fast food restaurants, what are the menu items, decor items 

or other objects found there that you and your peers think would never be found in a 

Chinese chain, and vice versa? 

3. Discuss the issues raised in Fast Food Nation: are these issues (minimum wages, teen 

employment, undocumented workers) relevant to the fast food industry in China? Why or 

why not? How might they differ? 

4. Is fast food an important piece of the overall food industry in China and in the U.S.? Why 

or why not? 

5. What are the cultural and economic advantages of Chinese fast food as compared to 

Western-style fast food in China as discussed in the resources analyzed in class? 

6. What are the impacts of fast food on people’s lives in China and in the U.S. as discussed 

in the resources and during classroom discussions? 

7. Ask your partners at C2 the questions generated in class regarding Chinese fast food. 

Respond to their questions regarding American fast food. 

8. Ask your partners the questions that were generated in class about specific Chinese fast 

food chains. Respond to their questions regarding American fast food chains. 

 

Post-Chat Activities 

At Home 

1. Journal Entry. Inform students that they will write a journal entry in English reflecting on 

the telecollaboration activity. This reflection should include connections made by 

students, particularly heritage language learners, about intergenerational and transnational 

similarities and differences in language use. It should also include observations they have 

made regarding the specific language use and practices—including emojis, slang, 
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abbreviations, etc.—that emerged while using WeChat. Suggested guiding questions 

include the following: 

a. What was discussed in the chat that particularly struck you as interesting, 

intriguing, controversial, strange, or surprising?  

b. Were there any surprising similarities and/or differences between American and 

Chinese fast food culture based on the materials analyzed and/or your 

conversation with your partners at C2?  

c. What cross-cultural lessons can be learned from this activity and why are those 

lessons important?  

d. Did you encounter any linguistic and/or cultural barriers during the 

communication? Were there any misunderstandings with your partners? How 

were they resolved?  

 

Ask students to include examples (screenshots or directly quoted blocks of text) from the 

chat with students at C2. Remind students that the excerpts they select should reflect their 

responses to the questions above and/or other guiding questions for this journal entry, and 

that their work will be featured in a language analysis conducted in class.  

 

2. Dictionary Entry. Have students complete an entry in their own dictionary about new 

words/phrases that they have learned and have them think about how they might use the 

new vocabulary in other contexts. Encourage students to ask their peers at C2 for 

suggestions about how they might use this new vocabulary. 

 

In Class 

1. Language Analysis. In class, use the dictionary entries as well as the chat excerpts that 

were shared by students in their journals, to analyze the language practices that emerged 

during the WeChat exchange. The students’ work will comprise a rich linguistic resource 

that encompasses the language they encountered, including emojis (which differ across 

country lines), slang, and texting-specific language structures. A traditional analysis of 

grammatical and vocabulary-related structures and concepts can also be conducted 

alongside translation activities.  

 

2. Class Discussion. Conduct a class discussion. This portion of the activity assists students 

in critically engaging with the target concepts and discovering new and deeper 

definitions, including how the language practices and structures that came about through 

the WeChat exchange might be appropriate or inappropriate in different contexts. Invite 

students to select examples from the chat to share with the class or have them use the chat 

excerpts they provided in their journal and dictionary entries. 

a. What different perspectives emerged between you and your peers at C2 regarding 

fast food and fast food culture? What bigger-picture ideas have emerged for you 

in terms of the ways in which fast food is seen in China as compared to the U.S.? 

How do you account for these differences? What broader reflections do you have 

about the contrast between the American vs. Chinese lifestyle as was revealed in 

these conversations? 
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b. What was unique and/or interesting about the exchanges that took place on 

WeChat with respect to language use? What did you notice in terms of slang, 

emojis, abbreviations, or other aspects of the texting exchange? How are these 

findings similar and/or different than your experiences with texting in the United 

States? 

c. Take a section of dialogue from the WeChat exchange that you found interesting 

and “translate” it into a form appropriate for a meeting between a supervisor and 

an employee, or two strangers meeting on the street. What tone shifts, word 

choices, grammatical changes, etc. would need to take place?  

d. Compare the range of language practices in China to the range of language 

practices in your community (variants of Mandarin Chinese, different forms of 

English such as British English vs. American English, etc.). How were these 

regional variations reflected in the texting exchange with students at C2? What 

unfamiliar items did you ask your peers about? Which of these new items did you 

try to use in your own language? What questions did C2 students have about your 

own language use? Did they learn any new language practices from you? Can you 

draw any conclusions from these comparisons and exchanges? (HLLs) 

e. What relationship do you think exists between (a) the dynamic, changing 

linguistic and cultural practices you have perceived in your exchange and (b) the 

social experiences such as immigration and/or contact with other languages that 

take place in an individual’s community? (For example, why do you think you use 

the version of language that you do? How does this relate to your family’s 

migration history?) How do you think the relationship between generations and/or 

intergenerational dynamics might play a part in how these linguistic and cultural 

practices emerge? What direction do you think these changes may be taking us in 

terms of what kinds of language forms and practices are becoming more or less 

valuable over time? (HLLs) 

 

 

 

Activity 3: McDonald’s in China 

 

This activity is designed to initiate analysis of the expansion of McDonald’s to China. 

 

Pre-Chat Activities 

Play the video in class to instigate discussion of the launch of McDonald’s in China. While 

students are watching the video, ask them to keep in mind the questions below and to take 

notes. After the video, sum up main points by having students share their notes and 

observations. According to the video: 

1. What did the opening of McDonald’s in Beijing represent for Chinese people? 

2. Why is the Chinese market important/appealing to McDonald’s? 

3. What adjustments did McDonald’s have to make in order to operate in China? Why? 

 

https://youtu.be/DhHHmUd6xfo
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Have students read the introduction of the book (in Chinese) “Golden Arches East.” Then use 

this PPT (in Chinese) to give an overview of the main points of the book. Have students work in 

small groups to discuss the following questions, then debrief as a class. 

1. What information from the book were you most surprised to learn, if any? 

2. What information from the book were you already aware of, if any? 

3. How does the text justify the flourishing of McDonald’s in China? 

4. Talk with your family/friends/community: were they in China when the first McDonald’s 

opened in Beijing? If so, what do they remember about it? What did they think of the 

launch of an American fast food chain in China at that time? Do they agree with the 

points raised by the book’s introductory chapter? What experiences have they had with 

McDonald’s in China, if any? What experiences have they had with McDonald’s in the 

U.S., if any? How do these experiences compare? 

 

Divide the class into small groups and assign one article to each group. Have students read and 

discuss the article in small groups. Then debrief as a group. 

1.  美媒：中国人逐渐对肯德基麦当劳失去兴趣 咋回事 

2.  麦当劳在中国成廉价快餐 比起巨无霸年轻人更倾向一杯星巴克 

3. 麦当劳：连年轻人都不再喜欢它了吗？ 

4. How does the information in the article compare to the information in the book? How 

have the ways in which fast food is defined changed since the launch of McDonald’s in 

China? How have the ways in which fast food is defined changed since the launch of 

McDonald’s in China? How have the ways in which fast food was seen and defined at the 

launch of McDonald’s in China changed? 

5. How do young people today feel about McDonald’s, according to the articles? 

6. According to the articles, what are some of the issues that McDonald’s faces in China 

today, and how does this information compare to what is discussed in the book chapter? 

7. What further questions would you like ask your peers at C2 to clarify the points made in 

the articles? 

 

Work with students to brainstorm questions that they would like to ask their peers at C2 related 

to the materials and concepts analyzed. Once this list has been created, add the questions to the 

question databank on the project home site or have students upload them. 

 

Telecollaboration: WeChat 

Inform students that they will communicate in small groups with their peers at C2 via WeChat. It 

is helpful to provide some guiding questions to start the conversations, but students should also 

be encouraged to ask the questions generated during classroom discussions and feel free to ask 

questions about other points of interest. Some suggestions for guiding questions:  

1. Do your partners feel that the information in Golden Arches East is still valid in China 

today? Explain. 

2. How have the practices discussed in the book changed in China, if at all, since the 

publishing of it? What have been the driving forces behind such changes? 

http://www.nytimes.com/books/first/w/watson-arches.html
http://www.cuhk.edu.hk/ics/21c/media/articles/c067-200105063.pdf
https://docs.google.com/presentation/d/1F4bLH6Hh3mYm44J0G4zSPFldU23CNRIwT_TC6cON-ac/edit
https://docs.google.com/presentation/d/1iHSVDqHoK9frrLh8LQiHz4X1xXaWD9PaSbfrzz0N00g/edit?usp=sharing
http://oversea.huanqiu.com/article/2016-08/9266185.html
https://t.qianzhan.com/caijing/detail/170815-1ba6a70d.html
http://chuansong.me/n/1954836
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3. How do your partners explain the flourishing of McDonald’s in China? 

4. Do your partners at C2 see McDonald’s as a symbol of American culture? Why or why 

not? 

5. Do you see Chinese fast food as a symbol of Chinese culture? Explore this with your 

peers. 

6. Is it valid to look at food as a symbol of culture? Explain.  

 

Post-Chat Activities 

At Home 

 

1. Journal Entry. Prepare students to write a journal entry in English reflecting on the 

telecollaboration activity. This reflection should include connections made by students, 

particularly heritage language learners, about intergenerational and transnational 

similarities and differences in language use. It should also include observations they have 

made regarding the specific language use and practices—including emojis, slang, 

abbreviations, etc.—that emerged while using WeChat. Suggested guiding questions 

include the following: 

a. What was discussed in the chat that particularly struck you as interesting, 

controversial, strange, or surprising?  

b. Were there any surprising similarities and/or differences between American and 

Chinese fast food culture based on the materials analyzed and/or your 

conversation with your partners at C2?  

c. What cross-cultural lessons can be learned from this activity and why are those 

lessons important?  

d. Did you encounter any linguistic and/or cultural barriers during the 

communication? Were there any misunderstandings with your partners? How 

were they resolved?  

 

Ask students to include examples (screenshots or directly quoted blocks of text) from the chat 

with students at C2. Remind students that the excerpts they select should reflect their responses 

to the questions above and/or other guiding questions for this journal entry, and that their work 

will be featured in a language analysis conducted in class.  

 

2. Dictionary Entry. Have students complete an entry in their own dictionary about new 

words/phrases that they have learned and have them think about how they might use the 

new vocabulary in other contexts. Encourage students to ask their peers at C2 for 

suggestions about how they might use this new vocabulary. 

 

In Class 

1. Language Analysis. In class, use the dictionary entries as well as the chat excerpts that 

were shared by students in their journals, to analyze the language practices that emerged 

during the WeChat exchange. The students’ work will comprise a rich linguistic resource 

that encompasses the language they encountered, including emojis (which differ across 

country lines), slang, and texting-specific language structures. A traditional analysis of 
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grammatical and vocabulary-related structures and concepts can also be conducted 

alongside translation activities.  

2. Class Discussion. Conduct a class discussion. This portion of the activity assists students 

in critically engaging with the target concepts and discovering new and deeper 

definitions, including how the language practices and structures that came about through 

the WeChat exchange might be appropriate or inappropriate in different contexts. Invite 

students to select examples from the chat to share with the class or have them use the chat 

excerpts they provided in their journal and dictionary entries. 

a. What different perspectives emerged between you and your peers at C2 regarding 

fast food and fast food culture? What bigger-picture ideas have emerged for you 

in terms of the ways in which fast food is seen in China as compared to the U.S.? 

How do you account for these differences? What broader reflections do you have 

about the contrast between the American vs. Chinese lifestyle as was revealed in 

these conversations? 

b. What was unique and/or interesting about the exchanges that took place on 

WeChat with respect to language use? What did you notice in terms of slang, 

emojis, abbreviations, or other aspects of the texting exchange? How are these 

findings similar and/or different than your experiences with texting in the United 

States? 

c. Take a section of dialogue from the WeChat exchange that you found interesting 

and “translate” it into a form appropriate for a meeting between a supervisor and 

an employee, or two strangers meeting on the street. What tone shifts, word 

choices, grammatical changes, etc. would need to take place?  

d. Compare the range of language practices in China to the range of language 

practices in your community (variants of Mandarin Chinese, different forms of 

English such as British English vs. American English, etc.). How were regional 

variations reflected in the texting exchange with students at C2? What unfamiliar 

items did you ask your peers about? How were these regional variations reflected 

in the texting exchange with students at C2? What unfamiliar items did you ask 

your peers about? Which of these new items did you try to use in your own 

language? What questions did C2 students have about your own language use? 

Did they learn any new language practices from you? Can you draw any 

conclusions from these comparisons and exchanges? (HLLs) 

e. What relationship do you think exists between (a) the dynamic, changing 

linguistic and cultural practices you have perceived in your exchange and (b) the 

social experiences such as immigration and/or contact with other languages that 

take place in an individual’s community? (For example, why do you think you use 

the version of language that you do? How does this relate to your family’s 

migration history?) How do you think the relationship between generations and/or 

intergenerational dynamics might play a part in how these linguistic and cultural 

practices emerge? What direction do you think these changes may be taking us in 

terms of what kinds of language forms and practices are becoming more or less 

valuable over time? (HLLs) 
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Activity 4: Localization Strategies 

 

This activity is designed to initiate analysis of how target fast food companies use localization 

strategies to adapt their products and services to the different linguistic and cultural practices of 

China and the U.S. 

 

Pre-Chat Activities 

Describe-Analyze-Evaluate  

(Exercise developed by Kyoung-Ah Nam with content adapted for this module. More information 

about this exercise can be found in Deardorff, D. (2012). Building intercultural competence: 

Innovative activities and models. Stylus Publishing, p. 54-57) 

 

In class, use the DAE exercises below to explore the concepts of value judgement and the 

personal/cultural relativity of assumptions. The exercises will engage students in interpreting and 

evaluating products and practices as well as invite discussion about the importance of frame-

shifting when encountering the unfamiliar. (Information about the DAE exercise can be found 

here.) 

 

1. DAE 1 

a. Describe: What do you see? Ask students to 

describe as objectively as possible the 

images that they see, doing their best not to 

use any positive or negative connotations in 

their descriptions. 

 

b. Analyze: What could help explain what you 

see? What else must be assumed/known to 

make sense of these images? Try to think, 

“This might mean…” Ask students to 

imagine contexts that could explain each 

image, and justify their ideas for selecting these contexts. (Note for instructors: 

Use these links to provide information on justification Grey Bun, Black and 

White, Duck Burger) 

 

c. Evaluate: How do you feel about each image? What positive or negative feelings 

do you have? What is your opinion/judgment of these burgers, and has it changed 

after learning the context in which they were produced/served? Was describing 

the burgers objectively difficult for you? Explain. 

 

https://www.researchgate.net/publication/272622780_DAE_Exercise
http://www.dailymail.co.uk/femail/food/article-3277954/Fast-food-fans-left-baffled-McDonald-s-unveils-Modern-China-Burger-GREY-buns.html
http://aht.seriouseats.com/archives/2012/09/new-from-mcdonalds-china-black-and-white-burger-set.html
http://aht.seriouseats.com/archives/2012/09/new-from-mcdonalds-china-black-and-white-burger-set.html
http://www.cnn.com/2016/03/22/foodanddrink/china-beijing-duck-burger/
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2. DAE 2 

a. Describe: What do you see? Show the video 

without sound. Ask students to describe as 

objectively as possible the images that they see, 

making sure not to use any positive or negative 

connotations in their descriptions. 

 

b. Analyze: What could help explain what you see? 

What else must be known to make sense of the 

images? Ask students to imagine reasons that could explain the popularity of the 

practice, then re-watch the video with the audio to 

listen to some explanations of why this practice is 

popular in Hong Kong. Ask students to research 

and report about the various McWedding options 

available on the Chinese McDonald’s site.  

 

c. Evaluate: How do you feel about this idea? What 

positive or negative feelings do you have about 

McWeddings? What is your opinion/judgment of 

these ceremonies? Has your perspective changed 

after learning the context for these ceremonies? Was describing this phenomenon 

objectively difficult for you? Explain. 

 

Ask students to conduct a quick Internet search to learn about McWeddings in the U.S.: 

Do they exist as a practice? If so, how do they compare with the Chinese version, and 

what conclusions can be drawn based on a comparison of the two? If they don’t exist, is 

there any other information they can track down (e.g., failed attempts to bring 

McWeddings to the U.S., plans to build up this market, etc.)?  

 

Localization Strategies 

Assign the handout entitled ‘Product Localization” in order to introduce students to the 

concept of product localization. Use the last pages of the handout to discuss with students the 

case study of Starbucks localization strategies in China. Debrief:  

1. Do you think these localization strategies would work in the American market? Why or 

why not? If you think they would, which sectors of the American market do you think 

they would be most successful in?  

2. Do you think these strategies would work in other locations abroad? Why or why not? 

3. What are some of the American-based localization strategies that you can recognize in 

products, practices, decor, etc. that Starbucks applies for the U.S. market? Do you 

think these strategies vary by region, demographic group, and/or other factors? Give 

examples.  

 

Referring back to the Golden Arches East book chapter, assign the handout entitled 

“Localization Strategies” in order to present some of the localization strategies of McDonald’s 

https://youtu.be/n2sT0h-T244
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in China. Ask students to reflect back on what they have learned in the book chapter as well as 

what they previously discussed with partners. Have students speak with family and/or 

community members who may offer particular insights into their experiences with these 

strategies, drawing upon the guiding questions suggested below.  

1. Why do you think these strategies work in China? Would they also work in the U.S.? 

Why or why not?  

2. Reflect on Activity 2. What are some items that you find in the fast food restaurants in 

the U.S. that would never be found in China according to your partners, and vice 

versa? 

3. Reflect on the ways in which McDonald’s employed localization strategies in the 

Chinese context in the 1990s. Do you think these strategies would work today in 

China, given what you know about the way the country has changed over time? What 

about in Chinese American communities in the U.S. today? Explain, providing 

examples when possible. 

4. What similarities and/or differences exist between the ways McDonald’s products have 

been created, presented, and sold in the U.S. compared to China? Give examples from 

the community where you live and the community where your family lives (if these are 

different), and whenever possible, speak with family and/or community members to 

obtain various perspectives. You may consider/ask about any of the following: 

linguistic practices (variants of the same language (Mandarin Chinese in China vs. in 

the U.S., British English preferences in Chinese education vs. American English), 

generational shifts (cultural understandings, traditions, etc.), family immigration, 

changes in political and/or economic context, etc. Feel free to add other points for 

comparison as they emerge (HLLs) 

 

Divide the class in small groups and have students discuss the following resources: 

1. McDonald’s China promotes table service with emotional spot 

2. China strategy built on digital marketing and home delivery could drive US growth for 

McDonald’s 

3. McDonald’s latest strategy confirms the death of the American middle class as we know 

it 

4. McDonald’s all-day breakfast, promotions drive sales 

 

Then, debrief as a class: 

1. Why do you think that these marketing strategies work in your country? Would they 

also work in the country where your peers at C2 are located? Why or why not?  

2. What are some other localization strategies that you observe McDonald’s applying in 

the U.S. market? (Note: Students could also be asked to research this information using 

smartphones or computers). 

 

As a class, have students brainstorm questions that they would like to ask their peers at C2 

related to the materials and concepts analyzed. Once this list has been created, add the questions 

to the question databank on the project home site or have students upload them. 

 

http://www.marketing-interactive.com/mcdonalds-china-promotes-table-service-with-emotional-spot/
http://www.scmp.com/business/companies/article/2128366/china-strategy-built-digital-marketing-and-home-delivery-could
http://www.scmp.com/business/companies/article/2128366/china-strategy-built-digital-marketing-and-home-delivery-could
http://www.businessinsider.com/mcdonalds-strategy-confirms-the-death-of-the-american-middle-class-2018-1
http://www.businessinsider.com/mcdonalds-strategy-confirms-the-death-of-the-american-middle-class-2018-1
https://www.usatoday.com/story/money/business/2017/04/25/mcdonalds-first-quarter-earnings-all-day-breakfast/100855936/
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Telecollaboration: WeChat 

 

Inform students that they will communicate in small groups with their peers at C2 via WeChat. It 

is helpful to provide some guiding questions to start the conversations, but students should also 

be encouraged to ask questions generated during classroom discussions and add questions about 

other points of interest. Some suggestions for guiding questions:  

1. How do your partners at C2 feel about the localization strategies implemented by 

Starbucks and McDonald’s in China?  

2. What menu choices, events, and promotions, if any, make McDonald’s in the U.S appear 

as strange to your C2 partners, and what information can you provide that helps explain 

such choices?  

3. Compare and contrast the McDonald’s menus from the list below. What menu choices, 

events, and promotions, if any, make McDonald’s in China appear as strange to you, and 

what information can your C2 partners provide that helps explain such choices?  

4.  How do the “same” concepts of menu items differ between the two countries? Why?   

 

Materials 

1. Cafe U.S.: http://www.mcdonalds.com/content/us/en/food/full_menu/mc_cafe.html  

2. Cafe HK: http://www.mcdonalds.com.hk/en/mccafe/menu.html 

3. Salads: http://www.mcdonalds.com/content/us/en/food/full_menu/salads.html 

4. Tea: http://www.mcdonalds.com.cn/product/mccafe/Asian-tea 

5. Hamburgers CH: http://www.mcdonalds.com.cn/product/mcdonalds/hamburgers 

6. Hamburgers U.S.: https://www.mcdonalds.com/us/en-us/full-menu/burgers.html 

7. Specials U.S.: https://www.mcdonalds.com/us/en-us/whats-hot.html 

 

Post-Chat Activities 

At Home 

1. Journal Entry. Prepare students to write a journal entry in English reflecting on the 

telecollaboration activity. This reflection should include connections made by students, 

particularly heritage language learners, about intergenerational and transnational 

similarities and differences in language use. It should also include observations they have 

made regarding the specific language use and practices—including emojis, slang, 

abbreviations, etc.—that emerged while using WeChat. Suggested guiding questions 

include the following: 

a. What was discussed in the chat that particularly struck you as interesting, 

controversial, strange, or surprising?  

b. Were there any surprising similarities and/or differences between American and 

Chinese fast food culture based on the materials analyzed and/or your conversation 

with your partners at C2?  

c. What cross-cultural lessons can be learned from this activity and why are those 

lessons important?  

http://www.mcdonalds.com/content/us/en/food/full_menu/mc_cafe.html
http://www.mcdonalds.com.hk/en/mccafe/menu.html
http://www.mcdonalds.com/content/us/en/food/full_menu/salads.html
http://www.mcdonalds.com.cn/product/mccafe/Asian-tea
http://www.mcdonalds.com.cn/product/mcdonalds/hamburgers
https://www.mcdonalds.com/us/en-us/full-menu/burgers.html
https://www.mcdonalds.com/us/en-us/whats-hot.html
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d. Did you encounter any linguistic and/or cultural barriers during the communication? 

Were there any misunderstandings with your partners? How were they solved?  

 

Ask students to include examples (screenshots or directly quoted blocks of text) from the 

chat with students at C2. Remind students that the excerpts they select should reflect their 

responses to the questions above and/or other guiding questions for this journal entry, and 

that their work will be featured in a language analysis conducted in class.  

 

2. Dictionary Entry. Have students complete an entry in their own dictionary about new 

words/phrases that they have learned and have them think about how they might use the 

new vocabulary in other contexts. Encourage students to ask their peers at C2 for 

suggestions about how they might use this new vocabulary. 

 

In Class 

1. Language Analysis. In class, use the dictionary entries as well as the chat excerpts that 

were shared by students in their journals, to analyze the language practices that emerged 

during the WeChat exchange. The students’ work will comprise a rich linguistic resource 

that encompasses the language they encountered, including emojis (which differ across 

country lines), slang, and texting-specific language structures. A traditional analysis of 

grammatical and vocabulary-related structures and concepts can also be conducted 

alongside translation activities.  

 

2. Class Discussion. Conduct a class discussion. This portion of the activity assists students 

in critically engaging with the target concepts and discovering new and deeper 

definitions, including how the language practices and structures that came about through 

the WeChat exchange might be appropriate or inappropriate in different contexts. Invite 

students to select examples from the chat to share with the class or have them use the chat 

excerpts they provided in their journal and dictionary entries. 

a. What different perspectives emerged between you and your peers at C2 regarding 

localization strategies used by McDonald’s and other companies to adapt to various 

cultural contexts? What bigger-picture ideas have emerged for you about cultural 

differences between hospitality and promotion practices in China as compared to the 

U.S.? How do you account for these differences? What broader reflections do you 

have about the contrast between American and Chinese lifestyles as is reflected in 

these conversations? 

b. What was unique and/or interesting about the exchanges that took place on WeChat 

with respect to language use? What did you notice in terms of slang, emojis, 

abbreviations, or other aspects of the texting exchange? How are these findings 

similar and/or different than your experiences with texting in the United States? 

c. Take a section of dialogue from the WeChat exchange that you found interesting and 

“translate” it into a form appropriate for a meeting between a supervisor and an 

employee, or two strangers meeting on the street. What tone shifts, word choices, 

grammatical changes, etc. would need to take place?  

d. Compare the range of language practices in China to the range of language practices 

in your community (variants of Mandarin Chinese, different forms of English such as 
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British English vs. American English, etc.). How were regional variations reflected in 

the texting exchange with students at C2? What unfamiliar items did you ask your 

peers about? How were these regional variations reflected in the texting exchange 

with students at C2? What unfamiliar items did you ask your peers about? Which of 

these new items did you try to use in your own language? What questions did C2 

students have about your own language use? Did they learn any new language 

practices from you? Can you draw any conclusions from these comparisons and 

exchanges? (HLLs) 

e. What relationship do you think exists between (a) the dynamic, changing linguistic 

and cultural practices you have perceived in your exchange and (b) the social 

experiences such as immigration and/or contact with other languages that take place 

in an individual’s community? (For example, why do you think you use the version of 

language that you do? How does this relate to your family’s migration history?) How 

do you think the relationship between generations and/or intergenerational dynamics 

might play a part in how these linguistic and cultural practices emerge? What 

direction do you think these changes may be taking us in terms of what kinds of 

language forms and practices are becoming more or less valuable over time? (HLLs) 

 

 

 

Activity 5: Website Analysis 

 

This activity is designed to help students analyze how cultural values and practices manifest 

themselves in the way target fast food companies structure and present their websites to potential 

customers.  

 

Pre-Chat Activities 

Use the PPT to familiarize students with cross-cultural web design and the Hofstede cultural 

dimensions. Use samples embedded in the presentation to analyze differences and similarities 

between websites created by McDonald’s for specific target countries.  

 

Have students work in small groups to analyze one of the two sets of websites below using 

guiding questions to direct the class debrief. (Exercise developed by Jeanne Feldman with 

adapted content for this module. More information about this exercise can be found in 

Deardorff, D. (2012). Building intercultural competence: Innovative activities and models. Stylus 

Publishing, p. 104-110) 

 

1. Airline website sample  

a. https://www.tuifly.be/ BELGIUM 

b. https://www.britishairways.com/travel/home/public/en_gb ENGLAND 

2. Walmart example  

a. https://www.walmart.com/ U.S. 

b. http://www.wumart.com/ CHINA 

 

https://docs.google.com/presentation/d/1wn4q7aTyS0a9sX4UBOM9FmItBfwPFspL-2Bk0eOmz1Y/edit?usp=sharing
https://www.tuifly.be/
https://www.britishairways.com/travel/home/public/en_gb
https://www.walmart.com/
http://www.wumart.com/
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Debrief as a class: 

1. What impresses you? What images are used? What is the balance between text and 

images? Is the design static or is there movement on the screen? Is the site navigation 

simple or complex? What are some of the features of the websites? 

2. Conduct a quick language analysis. What are the messages embedded in the text and 

visuals on each website? Discuss any similarities and differences you encounter. 

3. What cultural values seem to be promoted or portrayed through each website based on 

Hofstede model? From the Chinese site in the second sample: which element(s) come 

from American culture/website design? What other cultural insights can you gain by 

reviewing the sites? 

 

As a class, have students brainstorm questions that they would like to ask their peers at C2 

related to the materials and concepts analyzed. Once this list has been created, add the questions 

to the question databank on the project home site or have students upload them. 

 

Telecollaboration: WeChat 

Have students analyze the two McDonald’s websites according to the Hofstede dimensions and 

discuss their findings with their partners at C2.  

1. http://www.mcdonalds.com.cn/ 

2. http://www.mcdonalds.com/us/en/home.html 

 

These are some suggested guiding questions: 

1. What impresses you? What images are used? What is the balance between text and 

images? Is the design static or is there movement on the screen? Is the site navigation 

simple or complex? What are some of the features of the websites? 

2. Conduct a quick language analysis. What are the messages embedded in the text and 

visuals on each website? Discuss any similarities and differences you encounter. 

3. What cultural values seem to be promoted or portrayed through each website based on 

Hofstede model?  

 

Post-Chat Activities 

 

At Home 

1. Journal Entry. Prepare students to write a journal entry in English reflecting on the 

telecollaboration activity. This reflection should include connections made by students, 

particularly heritage language learners, about intergenerational and transnational 

similarities and differences in language use. It should also include observations they have 

made regarding the specific language use and practices—including emojis, slang, 

abbreviations, etc.—that emerged while using WeChat. Suggested guiding questions 

include the following: 

a. What was discussed in the chat that struck you as particularly interesting, 

controversial, strange or surprising?  

http://www.mcdonalds.com.cn/
http://www.mcdonalds.com/us/en/home.html
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b. Were there any surprising similarities and/or differences between the design strategies 

of different websites as derived from the materials analyzed and/or your conversation 

with your partners at C2?  

c. What cross-cultural lessons can be learned from this activity and why are those 

lessons important?  

d. Did you encounter any linguistic and/or cultural barriers during the communication? 

Were there any misunderstandings with your partners? How were they solved?  

 

Ask students to include examples (screenshots or directly quoted blocks of text) from the chat 

with students at C2. Remind students that the excerpts they select should reflect their responses 

to the questions above and/or other guiding questions for this journal entry, and that their work 

will be featured in a language analysis conducted in class.  

 

2. Dictionary Entry. Have students complete an entry in their own dictionary about new 

words/phrases that they have learned and have them think about how they might use the 

new vocabulary in other contexts. Encourage students to ask their peers at C2 for 

suggestions about how they might use this new vocabulary. 

 

In Class 

1. Language Analysis. In class, use the dictionary entries as well as the chat excerpts that 

were shared by students in their journals, to analyze the language practices that emerged 

during the WeChat exchange. The students’ work will comprise a rich linguistic resource 

that encompasses the language they encountered, including emojis (which differ across 

country lines), slang, and texting-specific language structures. A traditional analysis of 

grammatical and vocabulary-related structures and concepts can also be conducted 

alongside translation activities.  

 

1. Class Discussion. Conduct a class discussion. This portion of the activity assists students 

in critically engaging with the target concepts and discovering new and deeper 

definitions, including how the language practices and structures that came about through 

the WeChat exchange might be appropriate or inappropriate in different contexts. Invite 

students to select examples from the chat to share with the class or have them use the chat 

excerpts they provided in their journal and dictionary entries. 

a. What different perspectives emerged between you and your peers at C2 regarding the 

ways in which cross-cultural website design reveals the values, likes and dislikes of 

customers within and across contexts? What bigger-picture ideas have emerged for 

you in about the ways in which Hofstede’s cultural dimensions may help us analyze 

these websites? What might be missing from this analytical approach? What broader 

reflections do you have about the contrast between American and Chinese lifestyles 

as reflected in these conversations? 

b. What was unique and/or interesting about the exchanges that took place on WeChat 

with respect to language use? What did you notice in terms of slang, emojis, 

abbreviations, or other aspects of the texting exchange? How are these findings 

similar and/or different than your experiences with texting in the United States? 
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c. Take a section of dialogue from the WeChat exchange that you found interesting and 

“translate” it into a form appropriate for a meeting between a supervisor and an 

employee, or two strangers meeting on the street. What tone shifts, word choices, 

grammatical changes, etc. would need to take place?  

d. Compare the range of language practices in China to the range of language practices 

in your community (variants of Mandarin Chinese, different forms of English such as 

British English vs. American English, etc.). How were regional variations reflected in 

the texting exchange with students at C2? What unfamiliar items did you ask your 

peers about? How were these regional variations reflected in the texting exchange 

with students at C2? What unfamiliar items did you ask your peers about? Which of 

these new items did you try to use in your own language? What questions did C2 

students have about your own language use? Did they learn any new language 

practices from you? Can you draw any conclusions from these comparisons and 

exchanges? (HLLs) 

e. What relationship do you think exists between (a) the dynamic, changing linguistic 

and cultural practices you have perceived in your exchange and (b) the social 

experiences such as immigration and/or contact with other languages that take place 

in an individual’s community? (For example, why do you think you use the version of 

language that you do? How does this relate to your family’s migration history?) How 

do you think the relationship between generations and/or intergenerational dynamics 

might play a part in how these linguistic and cultural practices emerge? What 

direction do you think these changes may be taking us in terms of what kinds of 

language forms and practices are becoming more or less valuable over time? (HLLs) 
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Rubrics: Fast Food Culture 

 

These rubrics are designed to guide learners through a self-assessment of their work: 

 

  
Exceeds Expectations Meets Expectations 

Does Not Meet 

Expectations 

Chats 

 

I maintain an active 

exchange with my 

partners. My interactions 

show respect for and 

interest in the viewpoints 

of others. 

  

I respond to the 

questions of others and 

ask questions that are 

pertinent to the topics 

analyzed.  

  

My contributions enrich 

the exchange. I provide 

insights and external 

resources to help deepen 

the analysis of topics 

with my partners. 

 

 

I maintain an active 

exchange with my 

partners. My 

interactions show 

respect for and interest 

in the viewpoints of 

others. 

  

I respond to the 

questions of others and 

ask questions that are 

pertinent to the topics 

analyzed.  

   

 

I do not maintain an 

active exchange with 

my partners. My 

interactions do not 

show respect for and 

interest in the 

viewpoints of others.  

   

I raise topics that are 

not pertinent to the 

class content.   

  

   

Journal 

 

My writing reflects 

thoughtfully on the chat 

activity by connecting 

examples from the 

interactions in chat to my 

own life experience.  

My reflections 

demonstrate that I am 

beginning to develop 

ways of thinking about 

my world from new and 

varying perspectives.  

 

 

 

My writing reflects 

thoughtfully on the 

chat activity by 

connecting examples 

from the interactions in 

chat to my own life 

experience.   

 

My writing provides 

minimal or no 

examples from the chat 

interactions.   

  

My writing provides 

no evidence of 

connecting chat 

content to personal 

experience. 
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Dictionary 

 

 

I maintain an active 

dictionary of 

words/phrases learned 

from the exchange.  

 

I report more than 2 

words/phrases weekly. 

 

 

I maintain an active 

dictionary of 

words/phrases learned 

from the exchange. 

 

I report 2 

words/phrases weekly. 

 

I do not maintain an 

active dictionary of 

words/phrases learned 

from the exchange. 

 

I report fewer than 2 

words/phrase weekly.  

 

 

Final Written Report 

 

In Mandarin Chinese 

1. Discuss either 

a. one fact/product/event/practice of Chinese culture that you have learned about 

from your partners at C2  

b. or a reading which presented ideas you were not familiar with and particularly 

interested or surprised you.  

Then gather and examine more information about the topic and present your findings. 

You can ask your partners, family, friends, or search for information online. What did 

you find out?  

2. Discuss at least one similarity and one difference between McDonald’s in China and 

McDonald’s in the U.S. Explain. 

3. Explain 5 new Mandarin Chinese words or sentences that you learned from your partners 

at C2. Cite the exchange and explain further samples of usage. 

 

In English 

1. From the chat transcripts, extract and explain two conversations in which you and your 

partners disagreed on a point of view. Explain how, in your opinion, your cultural 

systems influence your divergent points of view.  

2. Did you encounter any language or cultural barrier during the exchange that was 

particularly difficult to overcome? If so, how were such barriers or misunderstandings 

resolved? Looking back, how would you respond or express yourself differently?  
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  Exceeds 

Expectations 

(Intermediate High) 

Meets Expectations 

(Intermediate Low-Mid) 

Does Not Meet 

Expectations 

(Novice) 

 

How well do I 

create with the 

language? 

   

(Functions, 

Text Type, 

Vocabulary 

Use, Language 

Control)   

 

I create with language 

(do not rely on 

memorized chunks), 

use strings of 

sentences, and 

sometimes use 

connected discourse 

of paragraph length. 

   

I consistently use a 

wide range of 

vocabulary that 

accomplishes the task 

as well as some 

specialized 

vocabulary.  

  

I am very accurate in 

the present tense but 

make errors when I 

use past and future. 

 

 

I create with language, 

perhaps attempt to 

connect simple 

sentences into longer 

sentences, but mostly 

use strings of discrete 

sentences. 

  

I use a wide range of 

vocabulary that 

accomplishes the task. 

 

I may make errors but 

they rarely interfere 

with communication. 

 

I use words, phrases and 

an occasional simple 

sentence.  

  

I recognize and mostly 

use vocabulary that is 

very familiar to me on a 

limited range of topics. 

  

I make errors that may 

interfere with 

communication. 

 

How well do I 

use the 

language? 

   

(Accuracy and 

comprehensibil

ity)   

 

Writing is correctly 

framed in the present 

tense with some errors 

when using other time 

frames. 

 

Can be readily 

understood by 

sympathetic readers 

and native speakers. 

 

 

 

 

 

Writing is framed in the 

present tense with 

occasional, mostly 

incorrect, uses of other 

time frames. 

 

Can be readily 

understood by 

sympathetic readers. 

 

Frequent errors in 

grammar, vocabulary 

choice, and spelling. 

  

Difficult to comprehend 

even for sympathetic 

readers.  
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   Exceeds 

Expectations 
Meets Expectations 

Does Not Meet 

Expectations 

 

How well do I 

organize my 

writing?  

 

I organize my writing 

in a logical manner. 

There is a logical 

progression of ideas 

that are connected, 

well-organized and 

pertinent to my texts. 

 

 

I generally organize my 

writing in a logical 

manner. Organization is 

evident and the ideas 

generally connected.  

 

I attempt to organize, but 

ideas are loosely 

connected. 

 

How well did I 

complete the 

task? 

 

Excellent completion 

of the task. All 

questions were 

addressed. I provided 

more information than 

was requested.   

 

 

Satisfactory completion 

of the task. All 

questions were 

addressed and/or content 

sometimes does not 

address the questions. 

 

Minimal completion of 

the task. Not all 

questions were addressed 

and/or content does not 

address the questions.  

 

How well do I 

reflect on my 

intercultural 

learning? 

 

 

I provide references 

and examples from the 

content learned in the 

course and connect 

them to personal 

experiences and 

viewpoints. Reflection 

incorporates others' 

viewpoints.  

 

Reflection 

demonstrates that I am 

beginning to develop 

ways of viewing my 

world from new and 

varying perspectives.  

 

 

I provide references and 

examples from the 

content learned in the 

course and connect them 

to personal experiences 

and viewpoints. 

Reflection incorporates 

others' viewpoints.  

 

 

I provide minimal 

reflection or reflection 

that is not meaningful. I 

provide no evidence of 

connecting the content of 

the course to personal 

experiences and 

viewpoints. 
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